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Presentacion

os principios normativos que establece el articulo tercero

constitucional, la transformacién educativa que alienta el Plan

= Nacional de Desarrollo 2007-2012 y los objetivos sefalados

en el Programa Sectorial de Educacion 2007-2012 (Prosedu), han consti-

tuido la base rectora para dar sentido y ordenar las acciones de politica
publica educativa en el México de las préximas décadas.

En este marco, y con base en las atribuciones que le otorga la Ley General
de Educacion, la Secretaria de Educacién Pablica establecié como objeti-
vo fundamental a alcanzar en el 2012: “elevar la calidad de la educacién
para que los estudiantes mejoren su nivel de logro educativo, cuenten con
medios para tener acceso a un mayor bienestar y contribuyan al desarrollo
nacional”.? Para conseguir este objetivo en la Educacion Bésica se dispone de
una estrategia: “realizar una Reforma Integral de la Educacién Basica, cen-
trada en la adopcién de un modelo educativo basado en competencias, que
responda a las necesidades de desarrollo de México en el siglo XXI”,* con
miras a lograr mayor articulacion y eficiencia entre los niveles de preescolar,
primaria y secundaria.

En el Prosedu también se establece que “los criterios de mejora de la
calidad educativa deben aplicarse a la capacitacion de profesores, la actua-
lizacién de programas de estudio y sus contenidos, los enfoques pedagé-
gicos, métodos de ensenanza y recursos diddcticos”.* A su vez, la Unesco®
sefial6 que los sistemas educativos necesitan preparar a los alumnos para

? SEP (2007), Programa Sectorial de Educacion, México, p.11.

3 Ibidem, p.24.

4 Ibid, p.11.

> J.Delors et al. (1996), La educacion encierra un tesoro. Informe a la Unesco de la Comision Internacional
sobre la Educacion para el siglo Xx1, Madrid, Santillana/Ediciones Unesco, pp.31y ss.



enfrentar los nuevos retos de un mundo globalizado donde el contacto entre
mdltiples lenguas y culturas es cada vez mas comun. En este contexto, la
educacién debe ayudar a los alumnos a comprender las diversas expresio-
nes culturales existentes en México y el mundo.

Desde esta perspectiva, la Secretaria de Educacién Publica reconoce la
necesidad de incorporar la asignatura de Inglés a los planes y programas
de estudio de educacion preescolar y primaria, asi como de realizar los
ajustes pertinentes en los planes y programas de Inglés para secundaria,
con el propésito de articular la ensefianza de esta lengua en los tres niveles
de la Educacion Basica y lograr que, al concluir su educacion secundaria,
los alumnos hayan desarrollado las competencias plurilingtie y pluricultu-
ral que requieren para enfrentar con éxito los desafios comunicativos del
mundo globalizado, construir una vision amplia de la diversidad lingtiistica
y cultural a nivel global, y respetar su propia cultura y la de los demds.

Con el fin de instrumentar las diversas acciones que posibiliten la articu-
lacion de la ensenanza del inglés, la Secretaria de Educacién Piblica puso
en marcha el Programa Nacional de Inglés en Educacién Bésica (PNIEB, o
NEPBE: National English Program in Basic Education), del que se derivan
programas de estudio para los tres niveles de Educacién Bésica elaborados
a partir de la alineacién y homologacién de estandares nacionales e inter-
nacionales, la determinacion de criterios para la formacién de docentes,
ademds del establecimiento de lineamientos para la elaboracién y evalua-
cién de materiales educativos y la certificacién del dominio del inglés.

Una de las acciones previstas es el desarrollo de reuniones nacionales
de fortalecimiento académico para docentes de Inglés, que tienen la fina-
lidad de ofrecer informacion y asesoria técnico-pedagogica que coadyu-
ve a las tareas necesarias para la implementacion y generalizacion de los
programas de estudio correspondientes a los cuatro ciclos del Programa
Nacional de Inglés en Educacién Basica.

Secretaria de Educacion Pablica



Introduccion

EI Programa Nacional de Inglés en Educa-
cién Basica (PNIEB) incorpora a su fase de
expansion del ciclo escolar 2011-2012, el 3°
de Preescolar y los seis grados de la educa-
cién primaria, lo que permite que todos los
alumnos, independientemente de su grado
escolar, cursen la asignatura de Inglés.

Esto representa un doble desafio para los
docentes de primaria; por un lado porque
deben crear condiciones para que los progra-
mas de estudio del PNIEB operen con equidad
y calidad en todas las escuelas del pais vy, por
otro, aseguren que sus alumnos, aun cuando
no hayan cursado la asignatura de Inglés en el
grado o los grados anteriores al periodo escolar
2011-2012, logren los propdsitos que se esta-
blecen para cada ciclo del PNIEB y, en conse-
cuencia, de los grados escolares.

Por estas razones, y como parte de los ma-
teriales que acompanan la implementacién
del pniEs en su fase de expansion, se elabord
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la Guia de nivelacion para el Ciclo 1, con el
propésito de ofrecer al docente:

e Una lista de contenidos curriculares ba-
sicos disefiados para trabajarse como mi-
nimo en un mes y medio, de manera que
su abordaje permita a los alumnos de 1°
y 2° de Primaria alcanzar los aprendizajes
esperados establecidos en los programas
de estudio del PNIEB que no cursaron,
asi como iniciar lo antes posible el trata-
miento de los contenidos del programa de
estudio correspondiente al grado escolar
que cursan, para garantizar que al finali-
zar el Ciclo 1 se cumplan los propositos y
niveles de logro.

e Un conjunto de orientaciones y conside-
raciones didacticas que el docente tome
en cuenta para abordar dichos conteni-
dos e iniciar el trabajo regular con los
programas de estudio del PNIEB.



@ Estructura de la Guia de nivelacion

L a presente guia estd organizada en cin-

del inglés para el Ciclo 1; Orientaciones di-

co apartados: Propésito de la ensenanza

dacticas; Contenidos basicos de nivelacion
de 1° de Primaria; Contenidos basicos de ni-
velacién de 2° de Primaria, e Introduccién al
PNIEB, ademds de un Anexo que contiene un
formato de planeacién para el docente.

Los “Propdsitos de la ensefianza del inglés
para el Ciclo 1”7 son los mismos que los estable-
cidos en los programas de estudio correspon-
dientes, y se incorporan para que el docente, con
base en éstos, su experiencia y las caracteristicas
particulares de su grupo, decida el orden y la
profundidad con la que trabajara los contenidos
basicos de nivelacion que se establecen en esta
guia. Con ello se garantizard que los alumnos
obtengan, durante el primer mes y medio (15
horas-clase) del ciclo escolar 2011-2012, los
aprendizajes que se requieren para trabajar con
el programa del PNIEB de su grado de estudio y
alcanzar, al término del 2° de Primaria, los nive-
les de logro correspondientes al Ciclo 1.

Las “Orientaciones diddcticas” buscan
apoyar al docente en el desarrollo de los
contenidos basicos de nivelacién y son un con-
junto de estrategias metodoldgicas no restric-
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tivas que puede emplear, o bien utilizar otras
que considere mas apropiadas de acuerdo
con su experiencia y las necesidades, particu-
laridades e intereses de sus alumnos.

Los “Contenidos basicos de nivelacién de 1°
de Primaria” y “ Contenidos basicos de nivela-
cion de 2° de Primaria” se definieron a partir de
los programas de estudio del Ciclo 1, de los si-
guientes ciclos y de los niveles de logro que es-
tablecen y, como ya se menciond, su propésito
es alcanzar en un corto periodo los aprendizajes
basicos del o de los grados en que los alumnos
no trabajaron con el pNies. Por esta razén, a di-
ferencia de los contenidos curriculares del pnies
que se distribuyen en distintas practicas sociales
del lenguaje, los de nivelacion se organizan de
la siguiente manera:

e Contenidos de comprension auditiva y
expresion oral: escuchar/hablar.
e Contenidos de comprension de lectura

y expresion escrita:' leer/escribir.

! Considerando que los alumnos del Ciclo 1 estan en proceso
de alfabetizacion en su lengua materna, estos contenidos
se entenderan como la participacion en actos de lecturay
escritura con diversos grados de complejidad.



e Temas de reflexion. Sus contenidos se
clasifican en dos grupos: a) los especifi-
cos, que corresponden a conceptos, pro-
piedades, caracteristicas y elementos de
la lengua oral y escrita propios de cada
competencia especifica, y b) los genera-
les, que comprenden conceptos y pro-
piedades de los textos orales y escritos
comunes a todos los contenidos de nive-

lacion de 1°y 2° de Primaria del Ciclo 1.

Cabe resaltar que al no estar situados en
ninglin ambiente social en particular, los
contenidos basicos de nivelacion carecen
de los aspectos dindmicos que son propios de
las practicas sociales del lenguaje. Por esta
razén se ofrecen, a manera de sugerencia,
ejemplos y tiempos para abordar los conte-
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nidos de esta guia, mismos que el docente
adaptard, cambiard, simplificara o amplia-
ra de acuerdo con su planeacién, las ca-
racteristicas de sus alumnos y las diversas
variables y condiciones que inciden en la
organizacién del trabajo en el aula, por lo
que se incluye un espacio para que escriba
sus consideraciones metodoldgicas y tiem-
pos estimados para trabajar con los conteni-
dos basicos de nivelacién.

El apartado “Introduccion al pnies” descri-
be los contenidos de esta guia en relacién
con el inicio del trabajo propio de los pro-
gramas de estudio del Ciclo 1. Por dGltimo, se
presenta un “Anexo” que incluye un formato,
que el docente puede reproducir, para mos-
trarle una manera de planear y organizar el
trabajo con esta guia.



del inglés para el Ciclo 1

| propésito de la ensenanza del inglés en el

Ciclo 1 de Educacion Basica (3° de Preesco-
lar, y 1°y 2° de Primaria) es que los alumnos se
sensibilicen ante la existencia de una lengua
distinta de la materna y se familiaricen con
ella al desarrollar competencias especificas,
propias de practicas sociales del lenguaje ru-
tinarias y conocidas, a través de la interaccion
entre ellos y los textos orales y escritos de di-
versos ambientes sociales. Por lo tanto, para
este ciclo se espera que los alumnos:

e Reconozcan la existencia de otras cultu-
ras y lenguas.

@ Proposito de la ensenanza
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Adquieran motivacion y una actitud posi-
tiva hacia la lengua inglesa.

Inicien el desarrollo de habilidades basi-
cas de comunicacion, sobre todo de tipo
receptivo.

Reflexionen sobre el funcionamiento del
sistema de escritura.

Se familiaricen con diferentes tipos tex-
tuales.

Se introduzcan a la exploracion de la lite-
ratura infantil.

Empleen algunos recursos lingtiisticos y
no lingliisticos para dar informacién so-

bre si mismos y su entorno.



@ Orientaciones didacticas

e Seleccionar el orden en que se abordaran

P ara abordar los contenidos basicos de
esta guia se plantean las siguientes orien- los contenidos y el tiempo que se desti-
taciones: nard a cada uno, considerando el total de

horas para la nivelacion y las necesidades

e Conocer al grupo de estudiantes con el del grupo.

fin de determinar sus intereses, sus co- e Revisar y analizar los ejemplos que se

nocimientos previos sobre el lenguaje en
general, y el inglés en particular, asi como
otras caracteristicas que puedan incidir
en su desempefio durante el desarrollo de
las sesiones destinadas a la nivelacion.
Revisar y comprender los programas de
estudio del Ciclo 1, que corresponden a
3° de Preescolar, y 1°y 2° de Primaria,
con el propésito de darle continuidad al
trabajo con esta guia y resolver las dudas
que surjan sobre los contenidos y las su-
gerencias para abordarlos. A su vez, es
conveniente examinar los aprendizajes
esperados para que reconozca lo que
se espera de la nivelacion respecto a los
“haceres” y “saberes” que sus alumnos
requieren cubrir o profundizar y alcancen
con éxito los propésitos del Ciclo 1 a pe-
sar de no haber cursado la asignatura en
grados anteriores.
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proporcionan para abordar los conteni-
dos, teniendo en cuenta que representan
una de muchas maneras en que pueden
y deben abordarse. Por lo tanto, el docente
debe ser consciente de que se disefa-
ron para regir la organizacién y planea-
cion del trabajo en el aula, por lo que pue-
den ampliarse o ajustarse en funcion de las
necesidades de los alumnos. Debido a
las limitaciones de espacio, s6lo se inclu-
yen fragmentos de textos literarios (cancio-
nes, cuentos, leyendas, etc.); sin embar-
go, se sugiere que los alumnos lean textos
completos. Dado que en este ciclo se en-
fatiza el desarrollo de capacidades recep-
tivas orales, el manejo de los ejemplos
serd, primero, oral-auditivo y, en segundo
termino, mediante la escritura.

Seleccionar de la lista de temas de re-
flexion especificos y permanentes que



se presentan, sélo los que resultan perti-
nentes para cada contenido. Cabe desta-
car que los temas de reflexion no seran el
centro de atencion del trabajo de la nive-
lacion, puesto que por si mismos no per-
miten la adquisicién de las competencias
necesarias para alcanzar los objetivos del
Ciclo 1 y sus niveles de logro. Es conve-
niente tener en cuenta que se presentan
varios contenidos relacionados con la
alfabetizacion inicial, porque si bien no
se espera ni se pretende alfabetizar a los
nifios en inglés, si se promueve apoyarlos
para que adquieran habilidades y cono-
cimientos que pueden ser transferidos de
una lengua a otra (cf. “Presentaciéon”, en
Programas de estudio 2010, Ciclo 1). La
guia no proporciona listas de vocabulario
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ni promueve estrategias centradas en las
mismas, porque es dificil considerar todos
los posibles textos que pueden emplearse
para abordar los contenidos y porque éstas
no favorecen el desarrollo de las compe-
tencias implicadas en el objeto de estudio.
Valorar la conveniencia de adaptar las
sugerencias para abordar los contenidos,
que no aparecen en un orden fijo y se
pueden usar para trabajar una o varias
actividades con el lenguaje.

Evaluar el avance y los logros de los
alumnos, asi como los cambios o adapta-
ciones de los componentes de la practica
educativa. Es importante resaltar que en
el Ciclo 1 la evaluacion no tiene caracter
de promocién, por lo que se espera que

s6lo se utilice con fines formativos.



@ Contenidos basicos de nivelacion
de 1° de Primaria

Escuchar/hablar Leer/escribir

e Distinguir expresiones de gratitud y cortesia de
forma escrita.

e Explorar la escritura de instrucciones para actividades
escolares.

® Reconocer y expresar palabras utilizadas en
expresiones de saludo, despedida y cortesia.

e Reconocer y seguir instrucciones de actividades

escolares al escucharlas, con apoyo de recursos

graficos y lenguaje no verbal.

Temas de reflexion especificos

Propiedades y tipos de textos orales y escritos
e Lenguaje no verbal.

Conocimientos del sistema de escritura
e Escritura del nombre propio.

Ejemplos sugeridos

Ejemplo 1 Ejemplo 2
— Good morning, Miss Julia. — Good afternoon, Micaela. How are you?
— Good morning, Mariana. — Good afternoon, José. | am/I'm fine, and you?
— May | come in? — I am OK, thank you.

— Please come in, Mariana.

Ejemplo 3 Ejemplo 4
— Good morning, girls and boys. — Be quiet, everybody, please. Listen to me.
— Good morning, Mr. Garcia. — Yes, Miss Mercedes.
— Ramon, please — Now, children, open your books.
sit down.

— Yes, Mr. Garcia.

Ejemplos del docente




Sugerencias para abordar los contenidos

e Explorar y modelar situaciones de saludo, despedida y cortesia, con apoyo de recursos gréficos y/o lenguaje
no verbal.

e Reconocer palabras utilizadas en expresiones de saludo, despedida y cortesia.

e Practicar las situaciones de saludo, despedida y cortesia (maestro-grupo, maestro-estudiante, estudian-
te-estudiante).

e Participar en la escritura de palabras en expresiones de saludo, despedida y cortesia en didlogos breves.

e Explorar y modelar instrucciones de actividades escolares, con apoyo de recursos graficos y lenguaje no verbal.

* Practicar y realizar instrucciones de actividades escolares individualmente o en grupo.

e Participar en la lectura de instrucciones concretas.

e Completar, por escrito, palabras en instrucciones concretas.

Sugerencias del docente




Escuchar/hablar Leer/escribir

e Escuchar una cancién.

e Reconocer en una cancién palabras que denotan
estados de animo.

e Deletrear palabras de una cancién.

* Relacionar palabras de una cancién con iméagenes
que las ilustren.

Temas de reflexion especificos

Propiedades y tipos de textos orales y escritos
e Elementos musicales del lenguaje literario (rima, ritmo, etcétera).

Ejemplos sugeridos

Twinkle, twinkle, happy star

Twinkle, twinkle, happy star,
twinkle, twinkle, happy star,
how | wonder what you are!
Up above the world so high,
like a diamond in the sky.

Ejemplos del docente




Sugerencias para abordar los contenidos

* Modelar una cancién con apoyo de recursos graficos y lenguaje no verbal.

e Cantar la cancién con todo el grupo y/o por equipos.

e Marcar las palabras que riman con aplausos u otras acciones fisicas.

e Participar en la lectura de la letra de la cancién y deletrear algunas palabras.

e Cambiar la palabra o las palabras que denota(n) estados de d&nimo en la cancién y volver a cantarla con la
palabra o palabras nuevas.

e Participar en la escritura de palabras que denotan estados de danimo.

Sugerencias del docente




Escuchar/hablar Leer/escribir

e Escuchar y expresar el nombre de productos
alimenticios y ndmeros, con apoyo de recursos
graficos y lenguaje no verbal.

e |dentificar nombres de productos alimenticios, y
nombres y grafias de nimeros.

Temas de reflexion especificos

Propiedades y tipos de textos orales y escritos
* Diferencias de entonacién entre preguntas y respuestas.

Ejemplos sugeridos

— What is this?
— This is sugar/salt/an orange.
— These are three (3) oranges/four (4) mangoes.

— Is this a pumpkin?
— Yes, this is a pumpkin./No, these are two (2) lemons./No, this is an apple.

Ejemplos del docente
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Sugerencias para abordar los contenidos

e Explorar e identificar nombre y nimero de productos alimenticios, con apoyo de recursos gréficos y lenguaje
no verbal.

* Modelar y practicar preguntas y respuestas para identificar el nombre y el nimero de productos alimenticios,
por equipo y/o individualmente.

e Participar en la lectura de preguntas y respuestas.

e Participar en la escritura de nombres de productos alimenticios, y nombres y grafias de nimeros.

Sugerencias del docente




Escuchar/hablar Leer/escribir

e Revisar la escritura de nombres, colores y tamafo
de objetos del aula y/o del hogar, con apoyo de
recursos graficos.

e Reconocer, expresar y responder preguntas sobre el
nombre, tamafio y color de objetos del aula y del
hogar.

Temas de reflexion especificos

Propiedades y tipos de textos orales y escritos
e Componentes graficos y textuales (signo de interrogacion).
* Diferencias de entonacion entre preguntas y respuestas.

Ejemplos sugeridos

Ejemplo 1
— What is this?/What are these?
— This is a table./This is a

blackboard./These are two

spoons./These are five books.

Ejemplo 2
— Is this notebook red?
— Yes, the notebook is red./
Yes, it is./No, the notebook is
green./No, it is not.

Ejemplo 3
— Is your table big?
— Yes, my table is big./Yes, it is./
No, my table is small./ No, it
isn't.

Ejemplos del docente
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Sugerencias para abordar los contenidos

e Explorar e identificar nombre, tamafo y color de objetos del aula y del hogar, con apoyo de recursos graficos.
e Completar, de forma oral, nombres de objetos del aula y del hogar.

* Modelar preguntas y respuestas sobre el nombre, tamafo y color de objetos del aula y del hogar.

* Distinguir, al escuchar, diferencias de entonacién entre preguntas y respuestas.

e Practicar las preguntas y respuestas individualmente y con el grupo.

e Participar en la escritura de nombres, colores y tamafo de objetos del aula y del hogar.

* Reconocer en la escritura de preguntas el orden de sus elementos y el signo de interrogacion.

Sugerencias del docente




Escuchar/hablar Leer/escribir

e Reconocer y responder preguntas sobre el aspecto
fisico y nombres de partes del cuerpo.

e Completar nombres escritos de partes del cuerpo,
con ayuda de recursos graficos.

Temas de reflexion especificos

Propiedades y tipos de textos orales y escritos
e Componentes graficos y textuales (signo de interrogacion).

Ejemplos sugeridos

Ejemplo 1 Ejemplo 2 Ejemplo 3
— What is this? What are these? — Is my hair red? — Are you tall?
— This is a hand./This is your — No, your hair is black./No, it - No, I am short./No, I'm not./
head./These are your legs./ isn't./Yes, your hair is red./Yes, Yes, I'm tall./ Yes,
These are your arms. it is. I am.

— Is this my foot?

— Yes, this/that is your foot.
— Yes, it is.

— No, this/that is your hand.
— No, it is not/isn't.

Ejemplos del docente
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Sugerencias para abordar los contenidos

e |dentificar y explorar los nombres de partes del cuerpo y de palabras sobre caracteristicas fisicas, con apoyo de
recursos graficos y lenguaje no verbal.

e Sefalar partes del cuerpo al escuchar su nombre.

e Elaborar preguntas y respuestas sobre los nombres de partes del cuerpo y de palabras sobre caracteristicas
fisicas.

e Distinguir, al escuchar, diferencias de entonacion entre preguntas y respuestas.

e Practicar las preguntas y respuestas individualmente o en grupo.

e Participar en la escritura de los nombres de partes del cuerpo, y de palabras sobre caracteristicas fisicas.

o Completar preguntas y respuestas sobre los nombres de partes del cuerpo, y de palabras acerca de caracteristicas
fisicas.

Sugerencias del docente




Leer/escribir

Escuchar/hablar

e Explorar la escritura de palabras que denominan a
seres Vivos.

e Seguir la lectura de informacion sobre el mundo
natural (animales, vegetacion, etcétera).

Temas de reflexion especificos

Propiedades y tipos de textos orales y escritos

e Distribucion gréfica de los textos (titulo, parrafo).
Conocimientos del sistema de escritura

* Mayusculas y mindsculas.

Ejemplos sugeridos

Dolphins
Dolphins are marine mammals, like whales and orcas. Most of them live in the sea, but there are
dolphins in the Amazon river also. Dolphins are carnivores; they usually eat fish and squid. Their
bodies are adapted for fast swimming. They are very social and live in big groups. Dolphins are one
of the most intelligent animals on our planet.

Ejemplos del docente
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Sugerencias para abordar los contenidos

* Modelar la lectura de un texto sobre informacién del mundo natural.
e Asociar, con apoyo de recursos graficos, seres vivos con su nombre.
e Participar en la lectura de informacidn sobre el mundo natural.

e Completar y escribir palabras que denominan seres vivos.

Sugerencias del docente




@ Contenidos basicos de nivelacion
de 2° de Primaria

Escuchar/hablar Leer/escribir

e Participar en la escritura de expresiones de saludo,
despedida y cortesia.

e Entendery expresar palabras utilizadas en expresiones
de saludo, despedida y cortesia.

Temas de reflexion especificos

Propiedades y tipos de textos orales y escritos
e Diferencias de entonacion entre preguntas y respuestas.

Ejemplos sugeridos

Ejemplo 1 Ejemplo 2
— Good afternoon, teacher. — Hello, Arturo. How’ve you been?
— Good afternoon, children. — Fine. Hello, Irene. How are you?
— Can we play after class? — Fine, thank you. It’s nice to see you again.
— Sure. — Same here. Well, see you around.
— Thank you, teacher. — See you later, Arturo.
— Bye, Irene.

Ejemplos del docente
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Sugerencias para abordar los contenidos

e Explorar y modelar situaciones de saludo, despedida y cortesia, con apoyo de recursos gréficos y/o lenguaje
no verbal.

e Reconocer palabras utilizadas en expresiones de saludo, despedida y cortesia.

e Seleccionar expresiones de saludo, despedida y cortesia para participar en un juego de roles.

e Participar en la escritura de palabras en expresiones de saludo, despedida y cortesia en didlogos.

e Completar, por escrito, dialogos con palabras de saludo, despedida y cortesia.

Sugerencias del docente




Escuchar/hablar Leer/escribir

e Escuchar y explorar una cancién y practicar la e Explorar la escritura de palabras en una cancion.
pronunciacion de palabras, con apoyo de recursos e Reconocer secciones o partes de una cancion.
graficos y lenguaje no verbal.

e Reconocer en una cancién palabras que denotan
estados de animo.

e Deletrear palabras de una cancién.

Temas de reflexion especificos

Propiedades y tipos de textos orales y escritos

e Distribucién gréfica de los textos (titulo, estrofas, imagenes).

e Elementos musicales del lenguaje literario (rima, ritmo, etcétera).
Conocimientos del sistema de escritura

e Valor sonoro convencional de las letras.

Ejemplos sugeridos

If you're happy and you know it

If you're happy and you know it,
clap your hands (clap, clap).

If you're happy and you know it,
clap your hands (clap, clap).

If you're happy and you know it
and you really want to show it,
if you're happy and you know it,
clap your hands (clap, clap).

If you're jolly and you know it,
stomp your feet (stomp, stomp).

Ejemplos del docente




Sugerencias para abordar los contenidos

e Explorar y modelar una cancion con apoyo de recursos gréficos y lenguaje no verbal.

e Cantar la cancién de manera individual, por equipos y en grupo, haciendo énfasis en la pronunciacién de
algunos sonidos.

e Reconocer ritmo y rima con aplausos u otros recursos sonoros.

e Participar en la lectura de la letra de la cancién.

o |dentificar, deletrear y repetir las palabras que denotan estados de animo.

e Participar en la escritura de palabras que denotan estados de animo.

Sugerencias del docente




Escuchar/hablar Leer/escribir

e Entender y seguir instrucciones de actividades
cotidianas escolares y del hogar, al escucharlas.

e Seguir la lectura de palabras relacionadas con areas

del hogar.

e Participar en la escritura de indicaciones de
actividades escolares cotidianas y del hogar, asi
como de palabras relacionadas con dreas del

hogar.

Temas de reflexion especificos

Conocimientos del sistema de escritura
e Composicién de palabras y enunciados.

Ejemplos sugeridos

Ejemplo 1
— Please, fill the glass with water. The jar is in the kitchen.
— Go to the principal’s office.
— Stand up and get in line.
— Bring a chair to the bedroom.
— Turn off the lights in the bathroom.
— Take this cup to the living room.
— Don’t stand on your desks.
— Don't shout in class.

Ejemplos del docente
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Sugerencias para abordar los contenidos

e Explorary modelar instrucciones de actividades escolares y del hogar, con apoyo de recursos graficos y lenguaje
no verbal.

e Distinguir entonacién de indicaciones.

¢ Reconocer, al escucharlos, nombres de dreas y lugares especificos del aula y del hogar.

e Practicar instrucciones de manera individual, por equipos y en grupo.

e Seleccionar instrucciones y participar en un juego de roles.

e Participar en la lectura de instrucciones concretas.

o Completar palabras en instrucciones concretas.

Sugerencias del docente




Escuchar/hablar Leer/escribir
* Reconocer y expresar preguntas y respuestas para
conocer datos (nombre, edad, oficio o actividades),
preferencias personales (alimentos, colores) 'y
aspecto fisico propios y de otros.

e Revisar |a escritura de preguntas y respuestas sobre
datos, preferencias personales y aspecto fisico
propios y de otros.

Temas de reflexion especificos

Propiedades y tipos de textos orales y escritos

e Componentes graficos y textuales (signos de interrogacién).
Conocimientos del sistema de escritura

* Mayusculas y mindsculas.

Ejemplos sugeridos

Ejemplo 1 Ejemplo 2
— What is your name? — What’s your name?
— My name is Esteban. — My name is Beatriz.
— How old are you? — What are your parents’ names?
— | am seven years old. — My mother’s name is Andrea and my father’s name
— What is your favorite fruit? is Roberto.
— I love limes. — What do they do?
— Which color do you prefer, blue or green? — They are shop clerks.
— | prefer blue. — What do you like to do in the afternoons?
— Do you have big or small eyes? — I like to play with my friends.
— I have small eyes. - Do you like strawberries?
— What does your father do for a living? - Yes, | do.
— He is a teacher. — Is your hair straight or curly?
— My hair is straight.

Ejemplos del docente
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Sugerencias para abordar los contenidos

e Explorar y modelar didlogos en los que se intercambian datos (nombre, edad, oficio o actividades), preferencias
personales (alimentos, colores) y aspecto fisico, con apoyo de recursos gréficos y lenguaje no verbal.

e |dentificar, al escuchar, palabras que designan datos, preferencias personales y caracteristicas del aspecto
fisico.

* Modelar preguntas y respuestas sobre datos, preferencias personales y aspecto fisico.

e Practicar las preguntas y respuestas individualmente y en grupo.

e Completar, de manera oral, preguntas y respuestas sobre datos, preferencias personales y caracteristicas del
aspecto fisico.

e Participar en la escritura de palabras que designan datos, preferencias personales y aspecto fisico.

o Completar, por escrito, preguntas y respuestas sobre datos, preferencias personales y aspecto fisico.

Sugerencias del docente




Escuchar/hablar Leer/escribir

e Seguir la lectura de un texto con informacion e Explorar la escritura de palabras que denominan a
sobre el mundo natural (animales, vegetacion, seres o elementos del mundo natural.
ecosistemas, etcétera). e Explorar la escritura de preguntas y respuestas sobre
e Formulary responder preguntas sobre caracteristicas caracteristicas de seres o elementos del mundo
de seres o elementos del mundo natural (animales, natural.
vegetacion, ecosistemas, etcétera).

Temas de reflexion especificos

Propiedades y tipos de textos orales y escritos
e Componentes graficos y textuales (titulo, pdrrafo, signo de interrogacién).

Ejemplos sugeridos

Tropical rainforests
Tropical rainforests are forests with tall trees and warm climate. It rains a lot there. You can find big cats (jaguars,
leopards) and primates (including monkeys). Many rainforest mammals are small and night creatures. Bats and
rodents are the most abundant animals in most rainforests. The tropical rainforests are the home of many birds,
reptiles and amphibians (e.g. salamanders, newts).

— Are jaguars small?

— No, they are not.

— Are trees in the rainforest tall?

— Trees in the rainforest are tall.

— Are rainforest mammals day creatures?
— No, they are night creatures.

— Are monkeys big cats?

— No, they are not. They are primates.

Ejemplos del docente




Sugerencias para abordar los contenidos

e Explorar y modelar la lectura de un texto con informacion sobre el mundo natural (animales, vegetacion,
ecosistemas, etc.), con apoyo de recursos graficos.

e |dentificar, al escuchar, los nombres y las caracteristicas de los seres y elementos del mundo natural que
aparecen en el texto.

e Participar en la lectura de un texto con informacién sobre el mundo natural.

* Modelar preguntas y respuestas sobre seres y elementos del mundo natural, a partir de la lectura realizada.

e Diferenciar la entonacién entre preguntas y respuestas.

e Practicar, de manera oral, preguntas y respuestas individualmente, por equipos y en grupo.

e Participar en la escritura de preguntas y respuestas sobre la lectura realizada.

o Completar y escribir palabras que denominan seres y elementos del mundo natural.

e Hacer correspondencias entre la escritura y la pronunciacion de palabras.

Sugerencias del docente




Ademas de los temas de reflexion especificos
que se presentan en las tablas, a continuacién
se enlistan aquellos que deben articularse a
los contenidos mencionados, porque con-
tribuyen a contextualizar las competencias
especificas y a darles sentido. Por ejemplo, el
Propésito y destinatario de los textos orales y

escritos es un saber necesario que ayuda a re-
conocer y Seguir instrucciones de actividades
escolares al escucharlas, con apoyo de recur-
sos gréficos y lenguaje no verbal, o a Seguir la
lectura de un texto con informacion sobre el
mundo natural (animales, vegetacion, ecosis-
temas, etcétera).

Temas de reflexion permanentes

Propiedades y tipos de textos orales y escritos
* Propdsito y destinatario de textos orales y escritos.
e Componentes graficos y textuales.
e Distribucion grafica de los textos.

Conocimientos del sistema de escritura

e Direccionalidad de la escritura.

* Correspondencia entre texto e imagenes.
e Distincién entre nimeros y grafias.

e Repertorio de palabras necesarias para esta practica social del lenguaje.
e Composicién de palabras (inicios/finales, variedad y cantidad de letras).

e Correspondencias entre partes de escritura y oralidad.
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Introduccion al PNIEB

as practicas sociales del lenguaje son

las mismas para los tres grados del Ciclo 1;
sin embargo, existen variaciones en el nivel
de complejidad y la profundidad, y en el tipo de
contenidos programaticos derivados de las “Com-
petencias especificas con el lenguaje”. Para
trabajar estas variaciones, el docente puede
iniciar en el bloque 1, ya sea con la practi-
ca del ambiente Familiar y comunitario: “Enten-
der y decir expresiones cotidianas de saludo,
cortesia y despedida”, o la del ambiente Literario
y ladico: “Participar en la lectura y escritura de
rimas y cuentos en verso”.

Los “haceres” y “saberes” que constituyen
ambas practicas se contemplan en esta guia
para los dos grados, aunque con un matiz dis-
tinto de complejidad y profundidad. En con-
secuencia, sin importar la practica social del
lenguaje con la que se inicie, los alumnos tra-
bajaran con los contenidos de la practica del
bloque 1 que no se aborden, asi que una vez
que empiecen con el PNIEB, les serd familiar.

Ademas, y para facilitar que los alumnos se
guien por los programas de estudio, es con-
veniente tener en cuenta las siguientes consi-
deraciones:

e Atender el desarrollo de habilidades co-
municativas de tipo receptivo en las prac-
ticas sociales.

e Tomar en cuenta que los temas de re-
flexion son ciclicos a lo largo de las com-
petencias especificas con el lenguaje, por
lo que existen varias oportunidades para
trabajarlos de manera contextualizada.

e Hacer énfasis en el desarrollo de los con-
tenidos del ser (interculturalidad, actitu-
des, valores, trabajo colaborativo, etc.)
que no se han abordado.

e Considerar la etapa de alfabetizacion en
que se encuentran los alumnos para de-
sarrollar los contenidos relacionados con
lectura y escritura que se presentan en las

competencias especificas del lenguaje.
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@ Anexo. Formato de planeacion

Escuchar/hablar Leer/escribir

Competencias especificas Competencias especificas

Temas de reflexion

Especificos

Permanentes

Textos

Sugerencias para abordar los contenidos

Tiempo estimado por el docente: horas
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Presentation

he regulating principles established by Article third of the Consti-

tution, as well as the educational transformation encouraged by the

2007-2012 National Development Plan (Plan Nacional de Desar-
rollo) and the objectives outlined in the 2007-2012 Education Sector Program
(Prosedu: Programa Sectorial de Educacion) have established the leading basis to
provide direction and sense to the actions in public education policies in Mexico
for the coming decades.

Within this framework, and based on the attributions granted by the Gen-
eral Law of Education (Ley General de Educacion), the Secretariat of Pub-
lic Education (Secretaria de Educacion Publica) proposed as one of Prosedu’s
fundamental objectives to be achieved by 2012 “to raise the quality of educa-
tion so that students improve their level of educational achievement, have a
means of accessing to a better well-being and thus, contribute to the national
development”? The main strategy for attaining such objective in Basic Edu-
cation is “to carry out an Integral Reform in Basic Education, focused on the adop-
tion of an educational model based on competencies that corresponds to the devel-
opmental needs of Mexico in the XXI century”,? envisaging a greater articulation and
efficiency among preschool, elementary and secondary school.

Prosedu has also established that “the criteria for quality improvement in edu-
cation must be applied to teacher training, the updating of curricula and syllabus-
es contents, pedagogical approaches, teaching methods, and didactic resources”.*

Simultaneously, Unesco’ has indicated that educational systems are to prepare

» SEP(2007), Programa Sectorial de Educacion, México, p.11.

3 Ibidem, p.24.

4 Ibid, p.11.

> J.Delors et al. (1996), La educacion encierra un tesoro. Informe a la Unesco de la Comision Internacional
sobre la Educacion para el siglo Xx1, Madrid, Santillana/Ediciones Unesco, pp.31y ss.
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students in order to face the new challenges of a globalized world, in which the
contact among multiple languages and cultures becomes more and more com-
mon every day. In this context, the educational system is compelled to help stu-
dents understand the diverse cultural expressions in Mexico and the world.

It is from this perspective that the Secretariat of Public Education acknowledges
the necessity to incorporate English as a subject to the curricula of preschool and
elementary education, as well as to make suitable adjustments to the English subject
curricula in secondary school, with the purpose of articulating the teaching of this
foreign language in the three levels of Basic Education. By means of this articula-
tion, it is expected that by the time students complete their secondary education,
they will have developed the necessary plurilingual and pluricultural competencies
to successfully face the communicative challenges of a globalized world, build a
broader vision of the linguistic and cultural diversity at a global level, and thus,
respect their own culture as well as that of others.

In order to carry out the actions that enable the articulation of English teaching,
the Secretariat of Public Education has implemented the National English Program
in Basic Education (NEPBE, or PNIEB: Programa Nacional de Inglés en Educacion
Bdsica) from which syllabuses for the three levels of Basic Education are derived.
Such syllabuses are devised based on the alignment and standardization of national
and international standards, the selection of criteria for teacher training, the estab-
lishment of guidelines for the design and evaluation of educational materials, as
well as the certification of English language proficiency.

One of the above actions is to organize national academic meetings to
strengthen English teachers, in order to provide them with information and tech-
nical-pedagogical instructions, aiming at contributing to the necessary measures
to be taken for the implementation and generalization of the corresponding four-

cycle syllabuses in the National English Program in Basic Education.

Secretariat of Public Education
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Introduction

he National English Program for Basic
T Education® incorporates 3™ Preschool as
well as the 6™ of Elementary school in its phase
of expansion 2010-2011. This means that all stu-
dents, regardless of the grade in which they incor-
porate to, will attend the English subject.

This situation represents two different cha-
llenges for elementary school teachers. Firstly,
they have to generate the proper conditions to
operate the NePBE Syllabuses with equity and
quality in all schools in the country. Secondly,
they have to make sure that students achieve
the purposes of each of the cycles of the NEPBE
and the achievement levels established in each
grade, despite not having attended the English
language subject in the grade(s) prior to the
2010-2011 school period.

For the above reasons, a Leveling Guide
for Cycle 1 was designed and included along

> Programa Nacional de Inglés en Educacion Bdsica (PNIEB).
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with the materials that accompany the implemen-
tation of the NEPBE in its in-class testing stage. Its
purpose is to offer teachers:

e A list of basic curricular contents de-
signed to be worked in a minimum of
one-and-a-half month period, so that it
allows students of 1* and 2™ grade to achie-
ve the expected levels established in the NE-
PBE Syllabuses. It also seeks an earlier intro-
duction to the contents of the syllabuses of
the students’ grade, in order to guarantee that
when finishing Cycle 1, students will have
reached the purposes and levels of achieve-
ment.

e A set of teaching guidelines and consi-
derations that teachers should take into ac-
count when beginning with the teaching of

the NEPBE Syllabuses.



@ structure of the Leveling Guide

his guide includes five sections: Purpose
T of English Language Teaching for Cycle 1,
Teaching Guidelines, Basic Leveling Contents of
1% grade of Elementary school, Basic Leveling
Contents of 2™ grade of Elementary school, and
Introduction to the NEPBE, and an Appendix with
the planning Format.

“Purpose of English language Teaching for
Cycle 17 here to presented correspond to those
established in the syllabuses of the NEPBE. Their
incorporation has the objective of giving teachers
basic foundations, which along with their expe-
rience and characteristics of their class, they can
decide the order and depth in which contents must
be taught. Thus, it is guaranteed that during the
first month and a half (15 hours-class) students
will get the necessary knowledge to work with
the contents of the grade they are in, and conse-
quently reach the achievement levels for Cycle 1
at the end of the 2™ of Elementary school.

The “Teaching Guidelines” are intended to
support the teacher in the teaching of leve-ling
contents through a set of methodological strategies
that are characterized for being unrestrictive. The-
refore, teachers can use these or the methodology
they consider most appropriate, based on the ne-
eds, characteristics, and interests of their students.

The “Basic Leveling Contents for 1% grade of
Elementary school” and “Basic Leveling Con-
tents for 2™ grade of Elementary school” were
defined based on the syllabuses for Cycle 1, its
subsequent cycles, and the levels of achievement.
As it is aforementioned, its purpose is to teach in
a short period of time the contents of the NEP-
BE not studied in previous grades. Thus, unlike
the contents of the NEPBE distributed in social
practices of the language, the leveling contents

are organized as follows:

* Contents of listening comprehension and
oral production: listening/speaking.

» Content of reading comprehension and
written production: reading/writing.

e Topics for reflection. These contents are
classified into two groups: a) Specific,
which correspond to concepts, features,
characteristics, and elements of oral and
written language of each specific compe-
tency; and b) General, which include con-
cepts and features of oral and written texts,

common to all Cycle 1 leveling contents.

The leveling contents lack the dynamic as-
pects of the social practices of the language, sin-
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ce they do not belong to any particular learning
environment. Therefore, examples and teaching
hours to approach the contents of this guide are
offered only as suggestions; nevertheless, tea-
chers must adapt, change, simplify or expand
them according to their planning, characteristics
of their students, different variables and condi-
tions that influence the organization of work in

class. As a result, this guide offers a space for
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teachers to write their own methodological con-
siderations and estimated teaching hours to work
with the le-veling contents.

Finally, the Contents Regarding the work
done with the syllabuses of Cycle 1 are pre-
sented in the “Introduction to the NEPBE”; also,
a printable planning format is included in the
“Appendix” to show a way to plan and orga-
nize the class work and contents of this guide.



Teaching for Cycle 1

T he purpose of English Language Tea-
ching for Cycle 1 in Basic Education (3™

Preschool, 1** and 2™ Elementary school) is to
raise students’ awareness about the existence of
a language different from their mother tongue.
Simultaneously, to get them acquain-ted with
English by developing specific competencies
particular to routine and familiar social practices
of the language, through the interaction among
students and spoken and written texts belonging
to various social environments. Therefore, at the

end of this cycle students are expect to:

@ Purpose of English Language
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Acknowledge the existence of other cultures
and languages.

Acquire motivation and a positive attitude
towards the English language.

Beging developing basic communication
skills, especially the receptive ones.

Reflect on how the writing system works.
Get acquainted with different types of texts.
Start exploring children’s literature.

Use some linguistic and non-linguistic re-
sources to give information about themsel-

ves and their surroundings.



@ Teaching Guidelines

o use this guide, the following guidelines
are suggested:

Know the group of students, in order to de-
termine their interests, previous language
knowledge, particularly English, as well as
other characteristics that may influence their
performance during the leveling sessions.

Check and comprehend the Program of
Cycle 1 in order to keep the continuity of
this guide. The Syllabuses are the refe-
rent for solving doubts about the contents
and teaching suggestions included in this
guide. It is also convenient to examine the
achievements in order to identify what is
expected from these leveling sessions, as
well as the “doing with the language” and
“knowing about the language” that students
need to review or study in depth considering
the grades where English was not taught.

Based on the previous information, select
the order in which the contents will be taught
as well as the teaching hours suggested for
each one; bear in mind both, the total of
hours suggested for leveling and the needs

of the group.
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Review and analyze the examples provi-ded
in this guide for the teaching of contents.
Take into account that these only represent
one of the many ways in which they can or
should be approached. Therefore, teachers
should be aware that they are not designed
to rule the organization and planning of
class work, so it may be necessary to make
any adjustments depending on the needs of
students. It is important to mention that, in
the case of literary texts (songs, stories, le-
gends, etc.), it was only possible to present
sample texts; however, it is expected that
students participate in the reading of com-
plete texts. Since the first cycle emphasizes
the development of oral receptive skills,
examples should be presented mainly orally,
and later on, through written texts.

Choose from the list of permanent and spe-
cific topics for reflection in this guide, only
those which are relevant to the contents. It
is important to highlight that the topics of
reflection in the leveling sessions should
not be the focus of attention, since they do
not promote the acquisition of the necessary

skills to achieve the objectives of Cycle 1.



This guide presents a variety of contents re-
lated to early literacy. Even though it is not
expected or intended that children become
literate in English, the acquisition of skills
and knowledge that can be transferred from
one language to another is promoted (vid.
Presentation. NEPBE Syllabuses. Cycle 1).
This guide does not include lists of vocabu-
lary nor strategies to teach them since it is
impossible to consider all texts in which vo-

cabulary can be taught.
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Consider the convenience of adopting the
suggestions to address the contents. These
do not appear in any specific order and can
be used to teach one or more of the specific
competencies.

Assess the progress and achievements of stu-
dents, as well as changes or adjustments to
the components of the teaching practice. It is
important to notice that assessment in Cycle
1 does not involve promotion, so it is expec-

ted to be used only for formative purposes.



@ Basic Leveling Contents
of 1°' grade Elementary school

Reading/writing

Listening/speaking
e Distinguish greeting and courtesy expressions in written

form.
¢ Explore the writing of instructions to school activities.

e Recognize and express words used in expressions of
greeting, farewell, and courtesy.

e Recognize and follow the instructions to school activities

when listening to them with the help of graphics and non-

verbal language.

Specific topics for reflection

Features and types of oral and written texts
e Non-verbal language.

Knowledge of the writing system
e Written forms of proper names.

Suggested examples

Example 1 Example 2
— Good morning, Miss Julia. — Good afternoon, Micaela. How are you?
— Good morning, Mariana. — Good afternoon, José.
— May I come in? — I am/I’m fine, and you?
— Please, come in, Mariana. — I am OK, thank you.
Example 3 Example 4
— Good morning, girls and boys. — Be quiet, everybody, please. Listen to me.
— Good morning, Mr. Garcia. — Yes, Miss Mercedes.
— Ramon, please, sit down. — Now, children, open your books.
— Yes, Mr. Garcia.

Teacher's examples
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Suggestions to approach the contents

¢ Explore and model greeting, farewell, and courtesy situations with the help of graphics and/or non-verbal language.
¢ Recognize words used in expressions of greeting, farewell, and courtesy.

e Practice greeting, farewell, and courtesy situations (teacher-group, teacher-student, student-student).

e Participate in the writing of words for expressions of greeting, farewell, and courtesy in short dialogues.

e Explore and model instructions to school activities with the help of graphics and non-verbal language.

* Practice and create instructions to school activities with the whole group and individually.

e Participate in the reading aloud of specific instructions.

* Write down and complete words in specific instructions.

Teacher's suggestions




Listening/speaking Reading/writing

e Listen to a song.
® Recognize the words that portray emotional states.
e Name in order, the letters that form the words in a song.

¢ Relate the words in a song to images that illustrate them.

Specific topics for reflection

Features and types of oral and written texts
® Musical elements in the literary language (thyme, rhythm, etc.).

Suggested examples

Twinkle, twinkle, happy star

Twinkle, twinkle, happy star,
twinkle, twinkle, happy star,

how I wonder what you are!

Up above the world so high,
like a diamond in the sky.

Teacher's examples
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Suggestions to approach the contents

e Model a song with the help of graphics and non-verbal language.

e Sing the song with the entire group and/or in teams.

e Indicate rhyming words, with applauses or other physical activities.

e Participate in the reading aloud of the song lyrics and name in order the letters of some of the words.

e Change the word or words that portray emotional states in the song and sing it again with the new word or words.
e Participate in the writing of words that portray emotional states.

Teacher's suggestions




Listening/speaking

Reading/writing

e Listen and express the name of food products and numbers
with the help of graphics and non-verbal language.

e Identify the names of food products and the written
names and marks of numbers.

Specific topics for reflection

Features and types of oral and written texts
¢ Intonation differences between questions and answers.

Suggested examples

Example 1
— What is this?
— This is sugar/salt/an orange.
— These are three (3) oranges/four (4) mangoes.

— Is this a pumpkin?
— Yes, this is a pumpkin/No, these are two (2) lemons/No, this is an apple.

Teacher's examples
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Suggestions to approach the contents

¢ Explore and identify name and number of food products with the help of graphics and non-verbal language.

® Model and practice questions and answers to identify the name and number of food products, in teams and/or individually.
e Participate in the reading aloud of questions and answers.

e Participate in the writing of the names of food products and written marks of numbers.

Teacher's suggestions




Listening/speaking

Reading/writing

® Recognize, express and respond to questions about the
name, size and color of objects in the classroom and at
home.

e Revise the writing of names, colors and size of objects in
the classroom and/or at home with the help of graphics.

Specific topics for reflection

Properties and types of oral and written texts
e Graphic and textual components (question mark).
e Differences in intonation between questions and answers.

Suggested examples

Example 1 Example 2 Example 3
— What is this?/What are these? — Is this notebook red? — Is your table big?
— This is a table/This is a blackboard/ | — Yes, the notebook is red./Yes, it — Yes, my table is big./Yes, it is./
These are two spoons./These are is./No, the notebook is green./ No, my table is small./No, it
five books. No, it is not. isn’t.

Teacher's examples
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Suggestions to approach the contents

¢ Explore and identify name, size and color of objects in the classroom and at home with the help of graphics.
e Orally complete the names of objects in the classroom and at home.

e Model questions and answers about the name, size and color of objects in the classroom and at home.

e Distinguish, while listening, the intonation differences between questions and answers.

e Practice the questions and answers with the group and individually.

e Participate in the writing of names, colors and size of objects in the classroom and at home.

e Recognize the writing of questions, the order of their elements and question mark.

Teacher's suggestions




Listening/speaking

Reading/writing

® Recognize and respond to questions about physical
appearance and names of body parts.

¢ Complete the written names of body parts, with the help
of graphics.

Specific topics for reflection

Properties and types of oral and written texts
e Graphic and textual components (question mark).
e Differences in intonation between questions and answers.

Suggested examples

Example 1 Example 2 Example 3

— What is this? What are these? — Is my hair red? — Are you tall?

— This is a hand/This is your head/ — No, your hair is black/No, it isn’t./ — No, I am short/No, I’'m not./Yes,
These are your legs./These are your Yes, your hair is red./Yes, it is. I'm tall/Yes, I am.
arms.

— Is this my foot?

— Yes, this/that is your foot.

— Yes, itis.

— No, this/that is your hand.

— No, it is not/isn’t.

Teacher'’s examples
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Suggestions to approach the contents

e Identify and explore the name of body parts and of words for physical appearance, with the help of graphics and non-
verbal language.

e Point at body parts when listening to their name.

® Model questions and answers about the names of body parts and of words for physical appearance.

e Distinguish, while listening, the intonation differences between words and answers.

e Practice the questions and answers with the group and individually.

e Participate in the writing of names of body parts and of words for physical appearance.

¢ Complete questions and answers about the names of body parts and words for physical appearance.

Teacher's suggestions




Listening/speaking

Reading/writing

e Follow the reading aloud of information about nature
(animals, vegetation, etc.).

® Explore the writing of words that denominate living
beings.

Specific topics for reflection

Features and types of oral and written texts

e Graphic distribution of the texts (title, paragraph).
Knowledge of the writing system

¢ Upper-case and lower-case letters.

Suggested examples

Dolphins
Dolphins are marine mammals, like whales and orcas. Most of them live in the sea, but there are dolphins in the Amazon river
also. Dolphins are carnivores; they usually eat fish and squid. Their bodies are adapted for fast swimming. They are very social,
living in big groups. Dolphins are one of the most intelligent animals on our planet.

Teacher's examples
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Suggestions to approach the contents

e Model the reading aloud of a text with information about nature.

® Make connections between living beings and their names with the help of graphics.
e Participate in the reading aloud of information about nature.

¢ Complete and write words that name living beings in nature.

Teacher's suggestions




@ Basic Leveling Contents
of 2"4 grade Elementary school

Listening/speaking Reading/writing

e Participate in the writing of expressions of greeting,
farewell, and courtesy.

e Understand and express words used in expressions of
greeting, farewell, and courtesy.

Specific topics for reflection

Features and types of oral and written texts
¢ Differences between the intonation of questions and answers.

Suggested examples

Example 1 Example 2
— Good afternoon teacher. — Hello Arturo, how’ve you been?
— Good afternoon children. — Fine. Hello Irene, how do you do?
— Can we have a game after class? — Fine, thank you. It’s nice to see you again.
— Yes, you can. — Thanks, well, I'll see you around.
— Thank you teacher. — So long, Arturo.
— Farewell, Irene.

Teacher's examples
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Suggestions to approach the contents

¢ Explore and model greeting, farewell, and courtesy situations with the help of graphics and/or non-verbal language.
® Recognize words used in greeting, farewell, and courtesy expressions.

e Select greeting, farewell, and courtesy expressions to participate in a role playing game.

e Participate in the writing of words in greeting, farewell, and courtesy expressions in dialogues.

e Complete dialogues, by writing greeting, farewell, and courtesy words.

Teacher's suggestions




Listening/speaking Reading/writing

e Listen to and explore a song and practice the pronunciation
of words with the help of graphics and non-verbal language.

® Recognize the words that portray an emotional state in a
song.

e Name in order, the letters that form the words in a song.

¢ Explore the writing of words in a song.
e Recognize sections or parts in a song.

Specific topics for reflection

Features and types of oral and written texts

e Graphic distribution of the texts (title, stanzas, images).

e Musical elements in the literary language (thyme, rhythm, etc.).
Knowledge of the writing system

¢ Conventional letter-sound correspondence.

Suggested examples

If you’re happy and you know it

If you’re happy and you know it,
clap your hands (clap, clap).

If you’re happy and you know it,
clap your hands (clap, clap).

If you’re happy and you know it
and you really want to show it,
if you’re happy and you know it,
clap your hands (clap, clap).

If you’re jolly and you know it,
stomp your feet (stomp, stomp).

Teacher's examples
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Suggestions to approach the contents

e Explore and model a song with the help of graphics and non-verbal language.

¢ Sing the song with the entire group and individually, making an emphasis in the pronunciation of certain sounds.
e Recognize rhythm and rhyme with applauses and other sound effects.

e Participate in the reading aloud of the lyrics of the song.

e Identify, repeat and name in order the letters that form the words that portray emotional states.

e Participate in the writing of words that portray emotional states.

Teacher's suggestions




Listening/speaking Reading/writing

e Comprehend and follow instructions for everyday
school and home activities, while listening to them.

e Follow the reading aloud of words related to household

areas.

e Participate in the writing of instructions for everyday
school and home activities, as well as words related to
household areas.

Specific topics for reflection

Knowledge of the writing system
e Word and sentence structure.

Suggested examples

Example 1
— Please, fill the glass with water. The jar is in the kitchen.
— Go to the principal’s office.
— Stand up and get in line.
— Bring a chair to the bedroom.
— Turn off the lights in the bathroom.
— Take this cup to the living room.
— Don’t stand on your desks.
— Don’t shout in class.

Teacher's examples
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Suggestions to approach the contents

e Explore and model instructions for everyday school and home activities, with the help of graphics and non-verbal
language.

e Distinguish the intonation of indications.

® Recognize the names of areas and specific places in the classroom and at home, while listening to them.

e Practice instructions with the entire group, in teams and individually.

e Select instructions and participate in a role-playing game.

e Participate in the reading aloud of specific instructions.

¢ Complete words in specific instructions.

Teacher's suggestions




Listening/speaking Reading/writing

® Recognize and express questions and answers to
acknowledge one’s own and other person’s facts (name,
age, job or activities), personal preferences (food, colors)
and physical appearance.

* Revise the writing of questions and answers about one’s
own and other person’s facts, personal preferences, or
physical appearance.

Specific topics for reflection

Features and types of oral and written texts

¢ Graphic and textual components (question marks).
Knowledge of the writing system

¢ Upper-case and lower-case letters.

Suggested examples

Example 1 Example 2
— What is your name? — What’s your name?
— My name is Esteban. — My name is Beatriz.
— How old are you? — What are your parents’ names?
— I am seven years old. — My mother’s name is Andrea and my father’s name
— What is your favorite fruit? is Roberto.
— I'love limes. — What do they do?
— Which color do you prefer, blue or green? — They are shop clerks.
— I prefer blue. — What do you like to do in the afternoons?
— Do you have big or small eyes? — Ilike to play with my friends.
— I have small eyes. — Do you like strawberries?
— What does your father do for a living? — Yes, I do.
— He is a teacher. — Is your hair straight or curly?
— My hair is straight.

Teacher's examples
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Suggestions to approach the contents

¢ Explore and model dialogues where facts (name, age, trade or activities), personal preferences (food, colors) and physical
appearance are exchanged with the help of graphics and non-verbal language.

e Identify words that express facts, personal preferences and physical appearance characteristics, while listening to them.

® Model questions and answers about facts, personal preferences, and physical appearance.

e Practice the questions and answers with the entire group and individually.

¢ Complete orally questions about data, personal preferences and physical appearance.

e Participate in the writing of words that express data, personal preferences and physical appearance.

e Write words to complete questions and answers about data, personal preferences and physical appearance.

Teacher's suggestions




Listening/speaking Reading/writing

¢ Follow the reading aloud of a text with information
about nature (animals, vegetation, ecosystems, etc.).

e Formulate and respond to questions about the
characteristics of living beings and elements in nature

(animals, vegetation, ecosystems, etc.).

¢ Explore the writing of words that portray living beings or
elements in nature.

¢ Explore the writing of questions and answers about the
characteristics of living beings or elements in nature.

Specific topics for reflection

Features and types of oral and written texts
e Graphic and textual components (title, paragraphs, question mark).

Suggested examples

Tropical rainforests
Tropical rainforests are forests with tall trees and warm climate. It rains a lot there. You can find big cats (jaguars, leo-
pards) and primates (including monkeys). Many rainforest mammals are small and night creatures. Bats and rodents are
the most abundant animals in most rainforests. The tropical rainforests are the home of many birds, reptiles and amphi-
bians (e.g. salamanders, newts).

— Are jaguars small?

— No, they are not.

— Are trees in the rainforest tall?

— Trees in the rainforest are tall.

— Are rainforest mammals day creatures?
— No, they are night creatures.

— Are monkeys big cats?

— No, they are not. They are primates.

Teacher's examples
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Suggestions to approach the contents

¢ Explore and model the reading aloud of a text with information about nature (animals, vegetation, ecosystems, etc.) with
the help of graphics.

e Identify the names and characteristics of living beings and elements in nature that appear on the text, while listening to
them.

e Participate in the reading aloud of a text with information about nature.

® Model questions and answers about living beings and elements in nature based on the previous reading.

e Differentiate the intonation between questions and answers.

e Practice orally the questions and answers with the entire group, in teams and individually.

e Participate in the writing of questions and answers about the previous reading.

¢ Complete and write words that portray living beings and elements in nature.

e Make connections between the writing and the pronunciation of words.

Teacher's suggestions




In addition to the specific topics of reflection
suggested, the ones listed below are expected
to be included in the contents since they help
to contextualize and give meaning to the spe-
cific competencies. For example, Purpose and
intended audience of oral and written texts is a
necessary knowledge that helps to Identify and

follow school instructions of school activities
while listening, with the support of visual aids
and non-verbal language, or Follow the rea-
ding aloud of a text with information about the
world of nature (animals, vegetation, ecosys-
tems, etc.).

Permanent topics for reflection

Features and types of oral and written texts

e Graphic and textual components.
e Graphic distribution of texts.

Knowledge of the writing system

e Writing directionality.

e Correspondence between parts of writing and speaking.
e Correspondence between text and images.

¢ Differences between numbers and letters.

¢ Purpose and intended audience of oral and written texts.

e Repertoire of words necessary for this social practice of the language.
e Word formation (beginning/ending, variety and number of letters).
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Introduction to the NepBE

he social practices of the language are the
T same for all three grades in Cycle 1; howe-
ver, there are variations in depth and complexity
of contents derived from the Specific activities
with the language. Thus, teachers may select the
social practice of the language in Unit 1 of the
grade they are teaching: Familiar and communi-
ty environment (Understand and use every day
greeting, courtesy, and farewell expressions) or
Literary and ludic environment (Participate in
the reading and writing of rhymes and stories in
verse).

The “doing with the language” and “knowing
about the language” of these practices are inclu-
ded in this guide for the two school grades, but
the level of complexity is what differentiates one
from the other. Consequently, regardless of the
social practice of the language chosen to start tea-
ching, students will be working with all contents
of the unit; therefore, working with the NEPBE
will be a familiar practice. However, when tea-

ching the contents of the NEPBE, it is necessary to
consider the following:

e Pay attention to the development of recepti-
ve communicative skills in the social prac-
tices.

e Take into account that topics for reflection
are cyclical throughout the specific compe-
tencies; therefore, there are several opportu-
nities to work with them in context.

* Emphasize the development of being
through the language contents that haven’t
been taught (interculturality, attitudes, va-
lues, cooperative work, etc.).

* Consider the students’ literacy stage in order
to develop contents related to rea-ding and
writing included in the specific competen-

cies.

73



@ Appendix. Planning format

Listening/speaking Reading/writing

Specific competencies Specific competencies

Topics for reflection

Specific

General

Time suggested by the teacher: hours
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